Rivers State University Faculty of Education Conference Journal, Vol. 4, Issue 3, September 2025. 246-258

Rivers State University
Faculty of Education

Rivers State University Faculty of Education
Conference Journal Conference 'Jf)umal
www.rsufecj.org Journal homepage: www.rsufecj.org ISSN 1116-3496

A Sociological Investigation of Teacher Identity and Professionalism
in a Globalized World

Dr. Osilem OKACHIKU-AGBARAEKE Dr. Rosemary Isioma BROWN
Department of Educational Foundations, Faculty of Department of Educational Foundations, Faculty of
Education, Rivers State University, Nigeria, Education, Rivers State University, Nigeria,
osilem.okachiku-agbaraeke@ust.edu.ng rosemary.brown@ust.edu.ng
Abstract

This paper investigates teacher identity and professionalism within the context of a globalized world, where
educational systems are increasingly influenced by international policies, technological advancements, cultural
exchanges, and global labour market demands. Sociologically, teacher identity is understood as a dynamic social
construct shaped by interactions among personal experiences, institutional expectations, professional standards,
and broader societal changes. The paper examines how globalization affects teachers’ roles, values, professional
practices, and perceptions of their social status in contemporary education systems. From sociological theories
of symbolic interactionism, professionalism, and globalization, the paper explores the tensions between local
educational traditions and global educational reforms, as well as the challenges teachers face in adapting to
rapidly changing professional environments. Particular attention is given to issues such as accountability
measures, digital transformation, multicultural classrooms, policy standardization, and the increasing demand
for lifelong professional development. The paper reveals that globalization significantly influences teachers’
professional identities by reshaping their instructional practices, professional autonomy, and career expectations.
Furthermore, the paper suggests that strong professional development opportunities, institutional support, and
positive professional cultures enhance teachers’ ability to maintain a stable and effective professional identity
amidst global changes. The paper concludes that understanding the sociological dimensions of teacher identity is
essential for strengthening teacher professionalism and improving educational outcomes in an interconnected
world.

Keywords: Educational Change, Globalization, Professionalism, Sociology of Education,
Teacher Identity.

Introduction

The teaching profession is undergoing significant transformation in the twenty-first century as
a result of globalization, technological advancement, educational reforms, and increased
international interconnectedness. These changes have reshaped the nature of teaching, the
expectations placed on teachers, and the ways in which teachers perceive themselves as
professionals. Teacher identity, which refers to teachers' understanding of who they are, what
they value, and how they position themselves within educational and social contexts, has

become an important area of sociological inquiry. On the other hand, professionalism
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encompasses the knowledge, skills, ethical standards, autonomy, and responsibilities that define
teaching as a profession. In a globalized world, both teacher identity and professionalism are
continually reconstructed through interactions among local cultures, national policies, and
global educational trends (Suarez & McGrath, 2022).

Globalization has expanded the flow of ideas, policies, technologies, and educational practices
across national boundaries, which create new opportunities and challenges for teachers.
International benchmarks, accountability measures, digital learning platforms, and global
educational reforms increasingly influence classroom practices and professional expectations.
Consequently, teachers are expected to adapt to multicultural learning environments, integrate
emerging technologies into instruction, and respond to rapidly changing societal demands
(Mezza, 2022). These developments often create tensions between local educational traditions
and globally driven standards, which influence how teachers construct and negotiate their

professional identities.

From a sociological perspective, teacher identity is not fixed but is socially constructed and
continuously shaped by institutional structures, professional communities, cultural contexts,
and personal experiences. Recent studies indicate that teachers' identities are influenced by
educational reforms, organisational expectations, professional relationships, and broader
societal changes (Lawrent, 2024; Mufioz et al., 2024). Furthermore, the increasing mobility of
teachers across national borders and the growth of multicultural educational settings have
introduced new dimensions to professional identity formation, which requires teachers to

negotiate diverse cultural and professional expectations.

Despite the critical role teachers’ play in educational development, their professional autonomy,
occupational status, workload, and recognition remain doubtful. Studies suggest that
strengthening teacher professionalism through continuous professional development,
collaboration, and institutional support is essential to enhance teacher effectiveness and
educational quality (Mezza, 2022; Suarez & McGrath, 2022). Therefore, a sociological
investigation of teacher identity and professionalism is necessary to understand how
globalization shapes teachers' experiences, professional roles, and contributions to educational

development in contemporary society.
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Conceptual Clarifications

Teacher Identity

Teacher identity refers to the way teachers perceive, define, and understand themselves within
their professional roles and social contexts. It encompasses teachers’ beliefs, values,
experiences, commitments, and sense of belonging to the teaching profession. Teacher identity
is not fixed, rather it is dynamic and continuously shaped by interactions with students,
colleagues, educational policies, and societal expectations. According to Suarez and McGrath
(2022) teacher identity develops through personal experiences and professional engagements
that influences teachers’ response to educational changes and challenges. Similarly, Zhao
(2022) notes that teacher identity guides teachers’ interpretation of their professional
responsibilities, instructional practices, and career development. In a globalized world, teacher
identity is increasingly influenced by international educational reforms, digital technologies,

and multicultural learning environments.

Teacher Professionalism

Teacher professionalism refers to the knowledge, skills, ethical conduct, autonomy,
competence, and commitment that characterize teaching as a profession. It involves adherence
to professional standards, continuous learning, accountability, and dedication to improving
student outcomes. Professionalism also includes teachers’ ability to exercise professional
judgment and collaboration with colleagues to achieve educational goals. Mezza (2022) argues
that teacher professionalism is strengthened through professional autonomy, continuous
professional development, collaboration, and career progression opportunities. Modern
conceptions of professionalism emphasize lifelong learning and the capacity to adapt to

emerging educational demands and innovations.

Globalization

Globalization refers to the increasing interconnectedness and interdependence of nations
through the flow of information, technology, culture, ideas, people, and economic activities
across national boundaries. In education, globalization promotes the international exchange of
educational policies, teaching practices, curricula, and professional standards. It has
transformed educational systems by encouraging digital learning, international benchmarking,
multicultural education, and global competencies. OECD (2022) observes that globalization
has reshaped identity formation and educational practices by creating new forms of social
interaction and cultural engagement. Consequently, teachers are expected to operate within both
local and global contexts while responding to rapidly changing educational demands.
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Theoretical Review

Symbolic Interactionism Theory

Symbolic Interactionism Theory originally developed by George Herbert Mead and later
advanced by Herbert Blumer, explains how individuals construct meanings and identities
through social interactions. The theory posits that people act based on the meanings they attach
to objects, events, and relationships, which emerge through social interaction. In the context of
education, teacher identity is viewed as a socially constructed phenomenon that develops
through interactions with students, colleagues, administrators, parents, and the wider society.
Teachers continuously interpret and redefine their professional roles based on these interactions
and experiences (Suarez & McGrath, 2022). The theory is relevant to this study because it
explains how teachers develop professional identities and adapt to changing educational

expectations within a globalized environment.

Professionalization Theory

Professionalization Theory explains how occupations attain and maintain professional status
through specialized knowledge, ethical standards, professional autonomy, certification, and
continuous development. The theory views professionalism as a process through which
members of an occupation acquire expertise, establish standards of practice, and gain social
recognition. In teaching, professionalization emphasizes teachers' competence, accountability,
lifelong learning, and adherence to professional ethics. Recent scholarship suggests that teacher
professionalism is increasingly shaped by professional development opportunities,
collaborative learning, and institutional support systems (Mezza, 2022). The theory is
significant because it provides a framework for understanding how teachers maintain

professional standards and respond to contemporary educational demands.

Globalization Theory

Globalization Theory examines how increasing global interconnectedness influences social,
economic, political, and cultural institutions across nations. The theory argues that global flows
of information, technology, ideas, and policies shape local practices and identities. Within
education, globalization has facilitated the internationalization of curricula, policy transfer,
digital learning, and the adoption of global educational standards. As a result, teachers are
required to function within both local and global contexts as they adapt to technological
innovations and multicultural learning environments (OECD, 2022). The theory is relevant to
this study because it explains how global forces influence teacher identity, professional

expectations, and educational practices in contemporary societies.
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Collectively, these theories provide a comprehensive framework for understanding how teacher
identity and professionalism are socially constructed, professionally developed, and globally
influenced within contemporary educational contexts. However, the paper is hinged on
globalization theory which explains how global forces influence teacher identity, professional

expectations, and educational practices in contemporary societies.

Teacher Identity in a Globalized World

Teacher identity refers to the way teachers perceive themselves, their professional roles, values,
beliefs, and responsibilities within educational and societal contexts. It is a dynamic and
evolving construct shaped by personal experiences, professional interactions, institutional
expectations, and socio-cultural influences. In a globalized world, teacher identity has become
increasingly complex as teachers navigate the intersection of local educational traditions and
global educational reforms (Suarez & McGrath, 2022). Globalization has expanded the
movement of ideas, people, technologies, and policies across national borders, thereby

transforming teachers’ understanding of their work and professional responsibilities.

One of the most significant influences of globalization on teacher identity is the
internationalization of educational policies and standards. Global organizations and
international assessment frameworks have encouraged educational systems to adopt common
standards of accountability, quality assurance, and performance measurement. As a result,
teachers are increasingly expected to meet global benchmarks while remaining responsive to
local educational needs. This dual expectation often requires teachers to negotiate multiple
professional identities and adapt their practices to changing policy environments (Suarez &
McGrath, 2022). Furthermore, the growing emphasis on educational outcomes and
accountability has altered traditional perceptions of teachers from knowledge transmitters to

facilitators of learning, mentors, innovators, and lifelong learners (Mezza, 2022).

Technological advancement has also played a crucial role in shaping teacher identity. The
integration of digital technologies, online learning platforms, and artificial intelligence into
education has transformed teaching practices and professional expectations. Teachers are now
expected to possess digital competencies, engage in continuous professional development, and
effectively manage technology-enhanced learning environments. These developments have
expanded teachers' professional roles beyond the classroom and created new dimensions of
professional identity related to digital literacy and innovation (OECD, 2024). The rapid growth
of educational technology has therefore necessitated continuous adaptation and redefinition of

what it means to be a teacher in contemporary society.
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Globalization has further contributed to the emergence of multicultural and diverse learning
environments. Increased migration and international mobility have created classrooms
characterized by cultural, linguistic, and ethnic diversity. Consequently, teachers are required
to develop intercultural competencies and inclusive pedagogical approaches that support
learners from different backgrounds. Studies indicates that teacher identity is increasingly
shaped by multicultural experiences and interactions within diverse educational settings, which
requires teachers to balance local cultural values with global perspectives (Zhou & Gao, 2024).
Such experiences encourage teachers to develop broader professional identities that transcend

national boundaries.

Finally, teacher identity is socially constructed through interactions with professional
communities, educational institutions, and wider societal structures. Teachers continuously
negotiate their identities in response to policy reforms, societal expectations, workplace
cultures, and professional relationships. Studies have shown that supportive professional
environments, collaboration among colleagues, and opportunities for professional learning
contribute significantly to the development of positive teacher identities (Arancibia Mufioz et
al., 2024; Suarez & McGrath, 2022). In contrast, excessive workload, reduced professional

autonomy, and policy pressures may create identity tensions and professional dissatisfaction.

Professionalism in the Era of Globalization

Professionalism in the era of globalization refers to the knowledge, skills, values, ethical
standards, and behaviours that enable professionals to perform effectively in an increasingly
interconnected and rapidly changing world. Globalization has transformed the nature of work
by increasing cross-border interactions, technological integration, international competition,
and the exchange of knowledge and ideas. Consequently, professionalism is no longer confined
to local standards but is increasingly shaped by global expectations, international best practices,
and evolving societal demands (Goodwin, 2021).

In the teaching profession, globalization has expanded professional responsibilities beyond
traditional classroom instruction. Teachers are now expected to develop digital competencies,
engage in lifelong learning, collaborate across cultures, and prepare learners for participation
in a global knowledge economy. The rapid advancement of technology, the emergence of
artificial intelligence, and the growth of multicultural classrooms have further redefined
professional expectations, which requires teachers to continuously update their knowledge and
skills (OECD, 2021; OECD, 2022). Professionalism therefore, involves adaptability,

innovation, and a commitment to continuous professional development.
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Furthermore, globalization has encouraged the adoption of international educational standards,
accountability systems, and performance measures. While these reforms promote quality
assurance and professional excellence, they also create challenges related to professional
autonomy and local educational priorities. Teachers are often required to balance global
expectations with the cultural and contextual needs of their communities (Suarez & McGrath,
2022). As a result, professionalism increasingly involves the ability to navigate diverse

educational contexts while maintaining ethical and professional integrity.

Contemporarily, professionalism is viewed as a combination of specialized knowledge,
professional autonomy, collaboration, and lifelong learning. Effective professionals are
expected to participate in professional networks, engage in research-based practices, and
contribute to collective problem-solving within and beyond their institutions (Mezza, 2022). In
a globalised world, professionalism is therefore not merely a set of occupational standards but
a dynamic process of continuous growth, innovation, and responsiveness to global and local
challenges. It remains essential to enhancing the quality, relevance, and sustainability of
education and other professional practices in the twenty-first century.

Globalization and the Changing Nature of Teaching

Globalization has significantly transformed the nature of teaching by reshaping educational
goals, professional expectations, and teacher identities across the world. The increasing flow of
information, technologies, educational policies, and cultural values across national boundaries
has created new opportunities and challenges for teachers. Consequently, teaching is no longer
confined to local contexts but is increasingly influenced by global educational trends,
international benchmarks, and digital innovations (OECD, 2022). Teachers are now expected
to prepare learners for participation in a global knowledge economy while fostering

intercultural understanding, critical thinking, and global citizenship.

One major impact of globalization is the internationalization of educational standards and
reforms. Governments increasingly adopt global best practices, accountability measures, and
competency-based curricula, which require teachers to adapt to their instructional methods and
professional roles. As a result, teachers have become knowledge professionals who must
continuously update their pedagogical knowledge and skills to respond to changing societal and
technological demands (Guerriero, 2017; OECD, 2022). Furthermore, digital technologies and
online learning platforms have expanded teachers’ responsibilities beyond traditional classroom
instruction that requires competence in technology integration, virtual teaching, and digital

literacy.
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Globalization has also contributed to increasingly diverse and multicultural classrooms, which
compels teachers to develop inclusive pedagogical approaches that accommodate learners from
different cultural, linguistic, and social backgrounds. These changes have influenced teacher
identity by requiring educators to balance local educational values with global expectations
(Suarez & McGrath, 2022). Similarly, teacher professionalism is being redefined through
greater emphasis on collaboration, lifelong learning, professional autonomy, and engagement
with global professional communities (Mezza, 2022). To this end, globalization has
fundamentally changed the nature of teaching from a locally oriented occupation to a dynamic
and globally connected profession, which make teacher identity and professionalism central to
educational effectiveness in the contemporary world. (Goodwin, 2021; OECD, 2026).

Sociological Issues and Challenges of Teacher Identity and Professionalism

Teacher identity and professionalism are shaped by social, cultural, political, and institutional
factors that influence how teachers perceive their roles and perform their professional duties.
In the contemporary globalized world, several sociological issues pose significant challenges
to the development and maintenance of a strong professional identity among teachers.

One major challenge is the increasing emphasis on accountability and standardized educational
reforms. Governments and educational agencies often impose performance-based policies,
testing regimes, and quality assurance measures that limit teachers’ professional autonomy.
Such policies may reduce teachers' ability to exercise professional judgment and also lead to
role conflict and identity tensions (Suarez & McGrath, 2022). As a result, teachers may struggle
to balance institutional expectations with their personal educational values and professional

beliefs.

Another significant issue is the rapid advancement of technology and digitalisation. While
technology has enhanced teaching and learning opportunities, it has also increased professional
demands on teachers. Many teachers face pressure to acquire new digital competencies, adapt
to online learning environments, and integrate emerging technologies into classroom practice,
often with limited resources and supports (OECD, 2024). These changing expectations can

affect teachers’ confidence and professional self-concept.

Workload, occupational stress, and declining social recognition also pose challenges to teacher
professionalism. Studies have shown that excessive administrative duties, large class sizes, and
inadequate remuneration contribute to job dissatisfaction and professional burnout, which can

weaken teachers’ commitment to their professional roles (Mezza, 2022). Furthermore, in some
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societies, the declining social status of teachers undermines their professional identity and

public trust in the profession.

Finally, cultural diversity and global mobility have created multicultural classrooms that require
teachers to navigate different cultural values, languages, and learning needs. While diversity
enriches educational experiences, it also demands greater intercultural competence and
adaptability from teachers (Arancibia Mufioz et al., 2024). These challenges highlight the need
for supportive policies, continuous professional development, and collaborative professional

cultures that strengthen teacher identity and professionalism in a rapidly changing society.

Strategies to Strengthen Teacher Identity and Professionalism

Strengthening teacher identity and professionalism is essential for improvement of educational
quality and ensuring that teachers remain effective in a rapidly changing global environment.
One important strategy is the provision of continuous professional development (CPD). Regular
training, workshops, and lifelong learning opportunities enable teachers to update their
pedagogical knowledge, technological skills, and professional competencies. Continuous
learning also helps teachers develop confidence in their professional roles and adapt to

emerging educational challenges (Mezza, 2022).

Another effective strategy is promotion of professional autonomy and participation in decision-
making. Teachers who are actively involved in curriculum development, school governance,
and educational policy implementation are more likely to develop a strong sense of ownership
and professional identity. Studies suggest that professional autonomy enhances teachers’
motivation, commitment, and job satisfaction while fostering a culture of accountability and
innovation (Suarez & McGrath, 2022).

Collaborative professional cultures also play a vital role in strengthening teacher identity.
Professional learning communities, mentoring programmes, peer coaching, and collaborative
networks provide opportunities for teachers to share experiences, reflect on practice, and learn
from one another. Such interactions promote professional growth and reinforce a collective
sense of purpose and belonging within the teaching profession (OECD, 2024).

Furthermore, improving teachers’ work conditions, remuneration, and social recognition can
enhance professionalism. Adequate support, manageable workloads, and public appreciation of
teachers’ contributions help to increase professional commitment and reduce burnout. Studies
indicate that teachers are more likely to maintain positive professional identities when they feel

valued and respected by society and educational institutions (Day & Gu, 2020).
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Finally, integrating reflective practice into teacher education and professional development
programmes can strengthen identity formation. Reflection enables teachers to critically
examine their beliefs, values, and experiences, which fosters self-awareness and professional
growth. These strategies collectively contribute to the development of resilient, competent, and

professionally committed teachers capable of meeting the demands of contemporary education.

Implications for Educational Development

Teacher identity and professionalism have significant implications for educational development
because teachers are central to the implementation of educational policies, curriculum delivery,
and student learning outcomes. A strong professional identity enables teachers to demonstrate
commitment, competence, and resilience, which are essential to achieve educational goals in
an increasingly complex and globalized world (Suarez & McGrath, 2022). When teachers
possess a clear sense of professional purpose, they are more likely to engage in innovative

teaching practices and contribute positively to school improvement efforts.

One major implication is the enhancement of teaching quality and student achievement. Studies
indicate that teachers who identify strongly with their profession are more motivated to
participate in continuous professional development, adopt effective pedagogical strategies, and
create supportive learning environments that improve students’ academic performance (OECD,
2021). Consequently, strengthening teacher professionalism contributes directly to the quality

of education and human capital development.

Furthermore, strong teacher identity and professionalism promote educational innovation and
adaptability. In the face of technological advancement, globalisation, and changing labour
market demands, professionally competent teachers are better equipped to integrate digital
technologies, foster critical thinking, and prepare learners for participation in a knowledge-
based society (OECD, 2024). This enhances the capacity of educational systems to respond

effectively to emerging global challenges.

Teacher professionalism also supports educational equity and inclusion. Professional teachers
are more likely to employ inclusive teaching practices, address diverse learners’ needs, and
create equitable learning opportunities for students from different social, cultural, and economic
backgrounds (Day & Gu, 2020). Such practices contribute to social cohesion and sustainable

educational development.

Finally, strengthening teacher identity enhances policy implementation and institutional

effectiveness. Teachers who feel valued and supported are more likely to embrace educational
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reforms and contribute meaningfully to school development initiatives. Therefore, investment
in teacher identity and professionalism is essential to improving educational quality, promoting

innovation, and achieving sustainable educational development in contemporary societies.

Conclusion

Teacher identity and professionalism remain fundamental to the success of educational systems
in a rapidly globalizing world. Globalization, technological advancements, policy reforms, and
increasing cultural diversity have transformed the roles and expectations of teachers and
requires them to continuously adapt to new professional realities. While these changes present
opportunities for innovation, collaboration, and professional growth, they also create challenges

related to autonomy, workload, accountability, and professional recognition.

A strong teacher identity enhances commitment, effectiveness, and resilience, while
professionalism promotes quality teaching, ethical practice, and lifelong learning.
Strengthening these attributes through continuous professional development, supportive work
environments, collaborative professional cultures, and improved social recognition is essential
to sustaining educational excellence. Ultimately, investing in teacher identity and
professionalism contributes significantly to educational quality, equity, innovation, and
sustainable development that make teachers better equipped to meet the demands of

contemporary society, which is to prepare learners for an increasingly interconnected world.

Suggestions

From the foregoing, the following suggestions are imperative:

1. Governments should formulate policies that strengthen teacher professionalism and protect
teachers’ professional autonomy.

2. Educational institutions should provide regular and relevant professional development
programmes to help teachers adapt to emerging global trends and technologies.

3. Teacher education programmes should incorporate digital literacy, global citizenship, and
intercultural competence into their curricula.

4. Schools should establish professional learning communities that encourage collaboration,
mentoring, and peer support among teachers.

5. Adequate funding should be provided to improve teachers’ work conditions, instructional
resources, and access to modern educational technologies.

6. Educational stakeholders should promote greater recognition and appreciation of teachers’

contributions to national development.
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7. Teachers should be actively involved in educational policy formulation, curriculum
development, and school decision-making processes.

8. Mechanisms should be put in place to reduce excessive workload and administrative
responsibilities that contribute to teacher stress and burnout.

9. Educational systems should encourage reflective practice and action research to support
continuous professional growth and identity development.

10. International and local partnerships should be strengthened to facilitate knowledge sharing,
professional networking, and the exchange of best practices among teachers across different

educational contexts.
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